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Science 
 
Animals including Humans (Skeletons, Teeth, Digestion) 
 
To know about key areas 
and individuals in biology, 
chemistry and physics 

● describe the simple functions of the basic parts of the digestive 
system in humans 

● identify the different types of teeth in humans and their simple 
functions 

● identify that animals, including humans, need the right types and 
amount of nutrition, and that they cannot make their own food; 
they get nutrition from what they eat 

● identify that humans and some other animals have skeletons and 
muscles for support, protection and movement 

● what constitutes a healthy diet (including understanding that 
calories are a measurement of the energy in food and 
understanding other nutritional content - carbohydrate, protein, 
vitamins and minerals) 

● the principles of planning and preparing a range of healthy meals 
● the characteristics of a poor diet and risks associated with 

unhealthy eating (including, for example, obesity and tooth decay) 
and other behaviours (e.g. the impact of alcohol on diet or health) 

● about dental health and the benefits of good oral hygiene and 
dental flossing, including regular check-ups at the dentist (Science 
– teeth) 
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To be able to plan, carry 
out and draw conclusions 
from investigations in 
these areas 

Modelling the digestive system: children mimic the mechanical and 
chemical digestive processes. 
 
Pattern seeking: Can children draw and justify conclusions when 
asked to link an animal with its dental pattern and poo (picture or 
play-doh)? 
 
Design a healthy modern menu and contrast it with WW1 
rationing/trench food. Make a “rationing recipe” and think about how 
to adapt it to make it healthier. 
 
Investigate the effects of various liquids on eggshell (making sure to 
discuss why this is an imperfect model for tooth decay) 
 
 

Key Assessment Oracy 
Outcome 

Write and record a short information film to tell people about what 
constitutes a healthy diet. 

 

Evolution and Inheritance 
 
To know about key areas 
and individuals in biology, 
chemistry and physics 

● recognise that living things have changed over time and that fossils 
provide information about living things that inhabited the Earth 
millions of years ago 

● recognise that living things produce offspring of the same kind, but 
normally offspring vary and are not identical to their parents 

● identify how animals and plants are adapted to suit their 
environment in different ways and that adaptation may lead to 
evolution 

 
To be able to plan, carry 
out and draw conclusions 
from investigations in 
these areas 

Pattern seeking: Is there a connection between birds’ beaks and food 
source? 
 
 

Key Assessment Oracy 
Outcome 

Invent a polar animal and create a mini nature documentary about it, 
detailing its adaptations to its environment. 

 

Study of Famous Scientists 
 
To know about key areas 
and individuals in biology, 
chemistry and physics 

Jane Goodall (Primatology) 
Alice Ball (Chemistry) 
Marie Curie (Chemistry/Physics) 
Detail to follow 

To be able to plan, carry 
out and draw conclusions 
from investigations in 
these areas 

Detail to follow 
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Key Assessment Oracy 
Outcome 

Detail to follow 

 
History 
Local History: World War One 
 

To know how key historical 
events and periods are 
connected 

Children should learn that: 
● World War I (the Great War) began in 1914 and lasted for four years.  
● Militarism, nationalism, imperialism and alliances all contributed to 

the start of WWI. 
● Europe was divided into two groups of countries. The Allied Powers 

(Triple Entente) consisting of the British Empire, France and Russia, 
and the Central Powers consisting of Germany, Austria-Hungary and 
Italy. 

● The assassination of Archduke Franz Ferdinand of Austria resulted 
in a domino effect of invasions, beginning WWI. 

● Britain declared war on 4th August 1914, following Germany’s 
invasion of Belgium.  

● Over 30 nations declared war between 1914 and 1918.  Fighting 
occurred throughout Europe, Africa and the Middle East.  Hence the 
term “World War.” 

● At the start of the war there were just 350,000 men in the British 
army. But by 1917, there were 3.5 million! (Lord Kitchener (Secretary 
of State for War) was responsible for recruiting a large army.  This 
was managed initially through a poster campaign that used the 
persuasive power of propaganda.  

● Men were encouraged to enlist with their pals. 
● Most of the fighting happened along the Western Front in trenches.  
● Conditions in the trenches were very difficult for the men. 
● Census records, school log books and war memorials are all 

sources of local history information.  
● A county archive is a place where local historical records are held, 

preserved and made available to members of the public. 
● A census is taken every 10 years.  It records the genders, 

relationships, ages and occupations of everyone living in each 
household.  

● In 1914, Wilburton was a small community of mainly peasants 
(agricultural labourers and smallholders).  

● School log books were introduced in 1861.  Wilburton School log 
book records changes and extensions to school holidays as well as 
school closures to allow children to help with harvests. 

● Although women weren’t allowed to join the army, the war still 
changed their lives.  Before the war, a woman’s role was usually in 
the home.  Millions of women went to work for the first time, taking 
the places of men who had joined the army.  Without the women of 
Britain growing food and making weapons, the war could not have 
been won. 
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● On the 11th hour of the 11th day of the 11th month in 1918, World 
War 1 officially ended when an agreement (known as an armistice) 
was signed by Germany and the Allied Powers. This date is known 
as Armistice Day, and is still commemorated each year when people 
wear paper poppies to remember those who fought and died in 
conflicts around the world. 

● By the time WWI was over, more than 18 million people had been 
killed worldwide. 

To be able to ask and 
answer questions through 
the critical analysis of a 
variety of sources 

Children will critically look at local history sources of evidence to find 
out: 
● Why did men from communities such as Wilburton enlist / what was 

the role of propaganda in WWI? 
● How did WWI impact life in rural communities such as Wilburton? 
● How did WWI affect the lives of school children in Wilburton? 

Key Assessment Oracy 
Outcome 

Children will host a tea party for members of the community.  As well as 
serving period appropriate refreshments, they will make presentations 
about aspects of life in Wilburton during WWI. (Material for presentation 
will be selected from reports written by each child). 

 
Ancient Greece, Ancient Greek Olympics and its Legacy 
 

To know how key historical 
events and periods are 
connected 

Children should learn that: 
● (For our purposes) the ancient Greek period covers 8th century BC – 

146BC (when Greece was conquered by Rome).  They will link this 
chronologically with other nearby ancient civilisations (i.e. Roman 
and Egyptian). 

● Ancient Greece is known as the “birthplace of western civilisation” 
due to the important role played by the legacy of the ancient in 
influencing modern ideas and culture (politically, philosophically, 
artistically and scientifically). 

●  Greek ideas spread rapidly and successfully for many reasons 
(trade, Alexander the Great) but, most significantly, through being 
adopted and copied by Rome.  Greek influence was revitalised in 
the Renaissance era (commonly considered 16th and 17th 
centuries). 

● In the 5th century BC, the Greeks developed a new government 
system, called democracy (demokratia – “rule by the people”) 
which allowed citizens to take an active role in managing their 
“country”.  This system of direct democracy has influenced modern 
representative democracies, including ours. 

● Knowledge of life in ancient Greece derives from a vast range of 
written sources as well as archaeological remains.  This is 
especially crucial when piecing together an understanding of what 
the ancient Olympics may have been like. 
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● Ancient Greece consisted of many self-governed and, sometimes 
warring, city-states (geographically the Greek peninsula, Greek 
islands and colonies throughout Europe).  The 4-yearly Olympics 
brought these city-states together.  

● The ancient Greek Olympics (deriving its name from Olympia, 
where it was held) traditionally dates from 776BC.  It was a 5-day 
religious festival in honour of Zeus, consisting of sacrifices, oath 
swearing and sporting activities (equestrian events, combat sports, 
running events and pentathlon).  This inspired the modern Olympic 
Games which were first staged in Athens in 1896. 

● The Greeks had a polytheistic religion which, alongside their belief 
in a “golden age” of heroes, resulted in many myths.  These stories 
were told orally by travelling bards, before being written down 
(beginning in the 8th century BC by (contentiously) Homer and 
Hesiod.  

● Later, in the 6th century BC, Greek theatre emerged.  There were two 
types of plays: comedy and tragedy.  Greek myths, storytelling and 
theatre has influenced western literature, including Shakespeare.  

To be able to ask and 
answer questions through 
the critical analysis of a 
variety of sources 

Children will look critically at (adapted) different sources of evidence to 
answer questions about ancient Greece and its influence on British 
culture: 
·         How has Britain been influenced by the ancient Greeks / What is 
the legacy of the ancient Greeks? 
·         What were the ancient Greek Olympics like? 

Key Assessment Oracy 
Outcome 

Children will plan, organise and hold their own ancient Greek style 
mini-Olympics, using the knowledge they’ve gained to draw out its 
distinctive features.  They will discuss and debate the difference 
between the ancient and modern Olympics in the lead up to this.  Once 
held, each child will write a review of the mini-Olympics, which could be 
recorded to accompany photos from the event.  
  
Children will write and perform (either as oral storytelling or short 
plays) myths as part of their work in English. 

 
Geography 
Polar Geography 
 

To know why the Earth is 
like it is today, how it's 
changed in the past and 
how it's changing for the 
future. 
  

Maps are 2-D representations of the Earth which are drawn to scale. 
Different types of maps are used to present different information about 
places.  Most maps include a scale and some sort of key.  
Political maps show the state and national boundaries of a place and 
location of cities.  It does not have any topographical features. 
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Physical maps show the physical features of a place or country, like 
rivers, mountains, forests and lakes.  The physical features are usually 
shown in different colours. 
Topographic maps are similar to physical maps; however, differences in 
elevation and changes in landscape are shown with the help of contour 
lines and not colours. 
Climatic maps show the information about the climate of different 
areas, for example showing areas which receive more rainfall or snow, 
or which have dry weather. It uses colours to depict areas with different 
climates. 
Economic or resource maps show the different resources or economic 
activity prevalent. They show the kind of crops that are grown and the 
minerals found in places. Symbols and letters are used to depict the 
activity or resource present in the area. 
The equator separates the Earth into two hemispheres (the northern 
hemisphere and the southern hemisphere).  The Arctic is found in the 
northern hemisphere (within the Arctic Circle); The Antarctic is found in 
the southern hemisphere (within the Antarctic Circle).  
Antarctica is a continent surrounded by ocean, while the Arctic is an 
ocean surrounded by continents.  Or, we could say, Antarctica is frozen 
land surrounded by frozen sea and the Arctic is frozen sea surrounded 
by frozen land.  During the Antarctic winter, the sea freezes, doubling 
the area of the continent.  
Both places are extremely cold due the lack of direct sunlight which is a 
result of their position on the globe.  Arctic temperatures average 0°C in 
summer and -40°C in winter   Antarctic temperatures average -28°C in 
summer and -60°C in winter.  Some parts of the polar regions remain 
permanently frozen (this land is known as permafrost). 
There are 5 (or 6) broad climate zones: Equatorial (or Tropical); Arid; 
Temperate; Mediterranean (or Continental); Mountain; Polar.  The UK 
has a temperate climate characterised by mild to warm summers and 
cool winters with moderate rainfall.  The Arctic and Antarctic have polar 
climates, consisting of cool summers and very cold winters. 
The Antarctic has almost no vegetation and can therefore not support 
terrestrial mammals.  It is home to a range of birds, including penguins, 
and sea life.  The treeless Arctic Tundra, an area of low level vegetation 
which provides a habitat for a range of mammals including polar bears, 
Arctic wolves, foxes and hares, and reindeer. 
The Antarctic doesn’t have a permanent human population, though 
many people visit this region as tourists or to work at one of the 
scientific bases.  The Arctic has a population of over 4 million, including 
many indigenous peoples. 
Both regions are threatened by climate change.  

To be able to navigate 
successfully, making use 
of locational knowledge. 

This unit will give children opportunities to recognise the continents, 
particularly Antarctica and those that come together within the Arctic 
Circle (Europe and North America).  They will Explore the biomes of the 
Arctic and Antarctic Circles with reference to the Equator and Tropics 
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of Capricorn and Cancer.  Children will also see the location of the UK in 
relation to the Arctic Circle. 
Children will learn to recognise and use key maps (political, physical, 
topographical, climate and economic). 

Key Assessment Oracy 
Outcome 

Children will use a range of different maps (see above) to compare and 
contrast the Arctic and Antarctic.  They will create their own maps of 
these regions, using colour, keys and symbols to show all they’ve 
learned.  They will present their maps, explaining the key comparisons 
and contrast they show. 

 
United we Stand: UK Nations and Regions 
 

To know why the Earth is 
like it is today, how it's 
changed in the past and 
how it's changing for the 
future. 
 

● Since 1922, the United Kingdom has been made up of Great Britain 
(England, Ireland, Scotland, Wales ) and Northern Ireland. 

● It is a parliamentary democracy and constitutional monarchy. 
● Each country is divided into counties (the purpose of these 

counties differs from nation to nation). 
● The formation of the UK has been a long process, moving from 

tribal organisation to national monarchs, to unification over a 
period of more than a thousand years. 

● Following referenda in Scotland (1997), Wales (1997) and Northern 
Ireland (1998) certain powers were devolved to the Scottish 
Parliament, the National Assembly of Wales and the Northern 
Ireland Assembly. 

● The EU is a coalition of countries put together after WWII with the 
common goal of working together on matters such as trade, 
security and the rights of citizens.  The UK joined the EU in 1973, 
after a 2016 referendum Britain left the EU in 2020 (Brexit).  

● In 2014, there was a referendum in Scotland for people to decide 
whether they wanted Scotland to remain part of the UK.  55% of 
people voted to stay part of the union. Many people believe there 
should be an IndyRef 2. 

To be able to navigate 
successfully, making use of 
locational knowledge. 

Children will use maps to identify all of the home nations and their 
capitals. 
They will also identify Cambridgeshire and other counties. 

Key Assessment Oracy 
Outcome 

A Time Traveller’s Guide to the Geography of the United Kingdom. 
Children present a tour through the past, present and future of the 
British Isles. 

 
Art and Design 
Matisse: Art as Storytelling 
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To know about a wide 
variety of artistic 
techniques, tools and 
artists, and appreciate the 
value of art in society. 

Henri Matisse was a French artist, who lived in the 20th century.  He 
was known for his use of colour and paper to create collages known 
as cutouts. 
 
The Snail is one of Matisse’s most famous pieces of work.  He 
combined pairs of complementary colours - red/green, orange/blue, 
yellow/mauve (purple) - to create a particularly vibrant effect. 
(Complementary colours are pairs of colours that contrast with each 
other more than any other colour, and when placed side-by-side make 
each other look brighter). 
Primary colours are red, blue and yellow (KS1 knowledge). 
Primary colours can be mixed to create secondary colours (red + blue 
= purple; yellow + red = orange; blue + yellow = green). (KS1 
knowledge). 
Complementary colours are opposite each other on the colour wheel 
(red and green; blue and orange; yellow and purple).  
Different colours can reflect different emotions (KS1). 
Monochrome is when an artist uses shades, tints and tones of a single 
colour or black and white (tint = colour + white (KS1); tone = colour + 
grey; shade = colour + black (KS1)).   
Matisse referred to his cut-out art work as “painting with scissors”. 
Cutting with scissors requires the use of the whole blade; snipping 
with scissors only uses the end of the blade. 
The Parakeet and the Mermaid is one of the largest cutouts by 
Matisse.  Matisse used scale, form and colour for impact. 
Matisse’s collage (cutout) “The Fall of Icarus” is based on the story 
from Greek mythology.   
Greek mythology has been the inspiration for many works of art, 
across many periods and styles.  One of these is “Perseus turning 
Phineas and his Followers to Stone” by Luca Giordano (an Italian artist 
living in the 17th century). 

To have experimented with 
a wide range of artistic 
techniques and artistic 
styles, and to be able to 
express ideas. 

Chn explore and evaluate Matisse’s work, The Snail, looking at its 
scale, form and colour. 
Chn identify the impact of Matisse’s placement of complementary 
colours next to each other in The Snail. 
Chn tear paper to make colour wheel, labelling the primary, secondary 
and complementary colours.   
Chn discuss and make connections between colours and emotions. 
They evaluate how The Snail makes them feel.  Chn make their own 
snail in monochrome.  How does this change the impact of the 
picture? 
Chn discuss and evaluate the use of colour, form and scale in The 
Parakeet and the Mermaid.  They also consider what the story might 
be.   
Chn cut out their own “algae” Matisse inspired shapes, using effective 
cutting techniques.  Chn cut these free hand (not pre-drawn), using the 
full scale of the paper.  They cut these out in two complementary 
colours.  
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Chn relate the mythological story of Icarus to Matisse’s artwork of the 
same name.  They discuss and evaluate the impact of the work, 
thinking about the emotions it evokes.   
Chn make connections between visual art and verbal storytelling. 
Chn learn the story of Perseus. 
Chn evaluate “Perseus turning Phineas and his Followers to Stone” by 
Luca Giordano and make observations about the work of this old 
master compared with the modern style of Matisse.   
 
Classes create their own modern interpretation of Giordano’s work in 
the style of Matisse.  They use the colour, scale and continuous form 
of cut-outs to tell the story of Perseus turning Phineas to stone, 
reflecting the emotion of the scene.   

Key Assessment Oracy 
Outcome 

Classes use Matisse style cut-outs to create class murals telling the 
story of Perseus turning Phineas to stone.   
Children retell the story of Perseus,  

 
United we Stand - British Designers and Pop Art 
 

To know about a wide 
variety of artistic techniques, 
tools and artists, and 
appreciate the value of art in 
society. 

Mary Quant was a fashion designer working in the 1960s who 
revolutionised women’s fashion by creating exciting, affordable 
pieces.  She is credited by some as being the creator of the mini skirt.   
 
Vivienne Westwood is known as the queen of punk because of her 
influence on fashion in the 1970s.  However, she constantly innovates, 
drawing inspiration from many places, including history. 
 
Stella McCartney designed Team GB Collection for the 2012 Olympics. 
Significantly, she never compromises her vegetarian beliefs, creating 
sustainable fashion which doesn’t rely on leather or fur and pioneering 
new alternative materials. 
 
Alexander McQueen was one of the youngest designers to achieve the 
title "British Designer of the Year", which he won four times between 
1996 and 2003.  His designs were often inspired by nature. 
 
Britain has many iconic (well-established and easily recognised) 
fashion brands.   
 
Typefaces are designed - this is the art of typography.  A typeface can 
consist of a family of fonts which are created by keeping the shape of 
the lettering but making it bold or italicized etc.  
 
A logo is a symbol which allows someone to identify the brand 
immediately. 
 
A print is an impression made by any method involving transfer from 
one surface to another.  Prints can be made by pressing, rubbing, 
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stamping (KS1 knowledge).  Printing usually allows multiple versions 
of the same design. 
Stenciling is a type printing where ink or paint  
A sponging technique called stippling allows paint to be applied to the 
stencil evenly and minimizes the amount of “bleeding” beneath the 
stencil. 
Pop art is an art movement that emerged in the 1950s and flourished 
in the 1960s in America and Britain, drawing inspiration from sources 
in popular and commercial culture.   
 
American artist, Roy Lichtenstein, was inspired by comic books. 
 
Andy Warhol, another American pop artist, used a stencilling 
technique known as silk screen printing.  Silk screen printing allows 
ink to be squeezed through a fine mesh onto another surface, creating 
a print.   

To have experimented with a 
wide range of artistic 
techniques and artistic 
styles, and to be able to 
express ideas. 

Chn explore and evaluate iconic designs (particularly dresses) from 
Mary Quant, Vivienne Westward, Stella McCartney and Alexander 
McQueen.   
 
Using  sugar paper, pins and scissors, chn create a statement dress. 
 
Chn evaluate different logos (including those connected to the Quant, 
Westward, McCartney and McQueen brands).  Chn can match logos to 
designers.  They consider the use of symbols and images as well as 
lettering and words. 
 
Chn evaluate different typefaces considering how different typefaces 
and fonts serve different purposes.  They do this firstly by looking at 
typefaces on computers but also by evaluating the typefaces used in 
slogans on clothing.   
 
Chn create their own logo including their name or initials with an 
image.   
 
Chn simplify their design so it can be stenciled onto paper.  Chn 
practise their stippling technique to apply paint evenly and carefully, 
avoiding bleeding. 
 
Drawing their inspiration from pop art, particularly Lichenstein, 
children develop a graphic onomatopoeia (using WordArt or similar) 
which can be stenciled onto fabric.  Chn have further opportunities to 
practise their stippling technique, this time onto fabric. 
 
Drawing inspiration from the work of Andy Warhol, chn take selfies, 
print them and colour the face, hair and eyes using just 2 colours. 
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They turn these pictures into stencils and use silk screen printing to 
create prints using the same two colours. 
 
Based on all the work from this unit, chn create a design which can be 
stenciled or silk screen printed onto a bag.  This should be a bold, 
iconic, fashion statement. 

Key Assessment Oracy 
Outcome 

Chn create their own typeface and / or image which can be printed 
onto a bag.   

 
Religious Education: Year 3/4 (Foxes) 
 
What do Christians learn from the Creation Story? 
 
To know about a number of 
faiths/religions and be able 
to name specific acts of 
worship and celebrations 
linked to each 

● God the Creator cares for the creation, including human beings.  
● As human beings are part of God’s good creation, they do best 

when they listen to God.  
● The Bible shows that God wants to help people to be close to him — 

he keeps his relationship with them, gives them guidelines on good 
ways to live (such as the Ten Commandments). 

● The creation story is found in Genesis, the first book of the Bible. It 
is a Jewish and Christian story. 

● Genesis is about the story of God’s creation and the relationship 
between God and his  creation. 

● Adam and Eve eat from the tree of knowledge of good and evil - the 
one thing that God told them not to do. 

● Christians talk about this as the moment when sin entered the 
world, or ‘the Fall’. 

● It was the choice of Adam and Eve to eat the fruit. They did not 
apologise or take responsibility. Adam blamed Eve, Eve blamed the 
serpent. 

● The story represents people’s temptation to do things their way 
rather than follow the guidance of God, and doing the wrong thing. 

To ask questions to deepen 
overall understanding of 
different faiths and respect 
people of different faiths 

● Why does God allow humans to bring sin into the world?  
● Why was the tree put in the same place as Adam and Eve 

themselves? 
● Why does Eve seem to think she must not even touch the tree?  
● Do Christians literally believe the world was created in 7 days? 

Key Assessment Oracy 
Outcome 

● Chn are given 3/6/9 areas that people could learn about from the 
Creation story e.g. Humans • God • Animals • Nature • God designed 
the world • The world is ‘very good’ • God created the world from 
nothing • Humans are responsible for the earth • The world is 
amazing.  

● In groups decide which are the most important two for Christians 
and why. 
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● Ask chn to think of other reasons why nature and humans are 
important to non-Christians. 

 

What kind of world did Jesus want? 
 

To know about a number of 
faiths/religions and be able 
to name specific acts of 
worship and celebrations 
linked to each 

● Christians believe Jesus challenges everyone about how to live 
— he sets the example for loving God and your neighbour, 
putting others first.  

● Jesus shows love and forgiveness to unlikely people.  
● Christians try to be like Jesus — they want to know him better 

and better.  
● Christians try to put his teaching and example into practice in 

lots of ways, from church worship to social justice.  
 
 

To ask questions to deepen 
overall understanding of 
different faiths and respect 
people of different faiths 

Why did Jesus heal the leper? (Shows love for all) 

Key Assessment Oracy 
Outcome 

Chn describe what kind of world they would like to see. They might 
work in pairs or small groups with a picture of a globe — in half of it 
they write the way the world is, and in the other, the way they would like 
it to be. They should explain why they want the world like this, and share 
some ideas as to actions people would need to take to make the world 
like this. What actions are they willing to take to bring this kind of world 
about? Jesus’ message is one of love (love from God inspiring love for 
God and for others). How important is love in the pupils’ ideas about a 
better world and the steps to get there? 

 
Why do People go on Special Journeys or Pilgrimages? 
 

To know about a number of 
faiths/religions and be able 
to name specific acts of 
worship and celebrations 
linked to each 

● A pilgrimage is a sacred journey with a spiritual purpose. 
● The destination of a pilgrimage is usually a site associated with a 

miracle or a significant person in the faith 
● The first Christian pilgrimages were to Jerusalem, where Jesus 

died, around 100AD. 
● Christian places of pilgrimage include Ely Cathedral, as Etheldreda, 

the founder of the monastery is buried there.  
● Muslims make a pilgrimage to Mecca, Saudi Arabia, where 

Muhammed (pbuh) was born. This pilgrimage is called the hajj.  
● In Mecca the pilgrim must walk seven times around a sacred shrine 

called the Kabah and touch a black stone in one of its walls. 
Muslims believe that this stone was given to Adam when he was 
forced out of the Garden of Eden. 
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● Many Hindu pilgrimage sites lie along India’s rivers, especially the 
Ganges. For Hindus, bathing in a holy river symbolizes the washing 
away of sin.  

 

To ask questions to deepen 
overall understanding of 
different faiths and respect 
people of different faiths 

What special places do people visit to be near God? 
Why might Christians choose to go on a pilgrimage? 
Can we plan our own pilgrimage? 
How is being a tourist different from being a pilgrim? 
Can a pilgrimage be secular? (war veterans revisiting graves of their 
comrades) 

Key Assessment Oracy 
Outcome 

To role play a pilgrimage to Ely Cathedral - consider the route, prayers 
when setting out and prayers for arriving, list of must-see items at the 
destination.  (Way of Life sculpture and labyrinth) 

 
When Jesus left, what was the impact of Pentecost? 
 

To know about a number of 
faiths/religions and be able 
to name specific acts of 
worship and celebrations 
linked to each 

● The Kingdom of God is not a country or land, but is wherever God is 
the ruler of human lives. Whoever calls God their King and follows 
God’s way is part of this Kingdom.  

● Christians believe that Jesus’ incarnation, life and teaching 
demonstrate what it means to live in the Kingdom of God — loving 
God and one’s neighbour.  

● Jesus invites everyone to enter the Kingdom by allowing God to rule 
in their lives 

● Christians believe Jesus is still alive, and rules in their hearts and 
lives by the Holy Spirit, if they let him.  

● Christians believe that after Jesus returned to be with God the 
Father, he sent the Holy Spirit at Pentecost to help the Church to 
make Jesus’ invisible Kingdom visible by living lives that reflect the 
love of God.  

● Christians celebrate Pentecost as the beginning of the Church 

To ask questions to deepen 
overall understanding of 
different faiths and respect 
people of different faiths 

Is the Kingdom of God a place? 
Who is its leader? 
Who is part of the Kingdom of God? 
How can someone become part of it? 
Chn to ask ‘I wonder…’ questions when responding to the story of the 
Pentecost. 

Key Assessment Oracy 
Outcome 

Why did Pentecost need to happen? Discussion. What if it didn’t? 

 
Why is prayer important to Muslims and not for some people? 
 

 

https://kids.britannica.com/kids/article/Ganges-River/346117
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To know about a number of 
faiths/religions and be able 
to name specific acts of 
worship and celebrations 
linked to each 

● Prayer is one of the Five Pillars of Islam. 
● The Five Pillars of Islam provide a structure for Islamic spiritual 

daily life. 
● Prayer is a way to communicate with Allah. 
● Muslims pray because: 

○ they are following the instructions given to them by Allah; 
○ it is a way to praise Allah; 
○ it is one way to express their submission to Allah’s will; 
○ it is the way to receive Allah’s blessing and seek 

forgiveness; 
○ it is the way to change themselves. 

● Salah is the Arabic term for the ritual prayer that is the centre of 
Muslim worship.   

● Muslims pray 5 times a day and are called to prayer 
● They must take part in Wudu (the act of ritual washing) to prepare 

for prayer. 
● When praying, muslims face Mecca, kneel and use a prayer mat.. 
● Friday prayers, called Jum’ah is a communal prayer. 
● Muslims’ place of worship is called a mosque. 

To ask questions to deepen 
overall understanding of 
different faiths and respect 
people of different faiths 

What is meant by prayer? 
What does Salah tell us about Muslim beliefs and ways of life? 
How and why do Muslims pray? 
In what ways does the Friday Jum’ah prayers affect Muslim 
communities in the UK? 
Why do some people pray every day and some not at all? 
How can prayers and meditations help people? 
 

Key Assessment Oracy 
Outcome 

Design a prayer room for muslims at an airport. What special features 
would be needed? How will the right atmosphere be created? Explain 
the design to a child in Year 5/6.  

 
What can we learn from stories shared by Muslims? 
 

To know about a number of 
faiths/religions and be able 
to name specific acts of 
worship and celebrations 
linked to each 

● Muslims believe the Qur’an is the words of Allah/God and is 
therefore treated with respect. 

● Muslims show respect to the Qur’an in  7 ways:   
1) It has a stand   
2) It is wrapped in material  
3) Muslims wash their hands before reading it.  
4) It is kept on a high shelf above other books. 
5) Muslims try to do what the Qur’an says.  
6) Some muslims learn the Qur’an off by heart  
7) Muslims learn arabic so they can read it in its original 
language. 

● From the story: Woman at the gates of Makkah children will learn: 
Muslims usually say ‘Peace Be Upon Him’ (PBUH) when 
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Muhammed’s name is mentioned; Appearances aren’t everything; It 
is good to change our minds about people. 

● From the story: Bilal the slave who would not be quiet children will 
learn the importance for Muslims to believe in one God and how all 
humans are equal and deserve fair treatment. 

 

To ask questions to deepen 
overall understanding of 
different faiths and respect 
people of different faiths 

What do Muslims learn from the stories in the Qur’an? 
 

Key Assessment Oracy 
Outcome 

Explain the importance of the Qur’an for Muslims to KS1. 

 
Religious Education: Year 5/6 (Owls and Hedgehogs) 

Creation and Science: Conflicting or Complementary? 

To know about a number 
of faiths/religions and be 
able to name specific acts 
of worship and 
celebrations linked to each 

● There is much debate and some controversy around the relationship 
between the accounts of creation in Genesis and contemporary 
scientific accounts such as the Big Bang and evolution 

● These debates and controversies relate to the purpose and 
interpretation of the texts. For example, does reading Genesis as a 
poetic account conflict with scientific accounts?  

● There are many scientists throughout history and now who are 
Christians e.g. Mary Anning, Gregor Mendel 

● The discoveries of science make Christians wonder even more 
about the power and majesty of the Creator. 

● To know the Bible is made of different texts - of different genres. 

To ask questions to 
deepen overall 
understanding of different 
faiths and respect people 
of different faiths 

● Can someone be a Christian and a scientist? 
● Is Genesis a form of poetry? (repetition of words and phrases, a 

balance in the structure of each day) 
● Why doesn’t Genesis mention dinosaurs? 
● Was this story written to explain to believers who we are or who God 

is? 
● Was this story written to explain to believers why the world is 

beautiful or that God is good? 
● What do other religions say about creation? 

Key Assessment Oracy 
Outcome 

‘Genesis explores why the universe and life exists. Science explores how 
the universe works the way it does.’ Discuss how far pupils agree or 
disagree, and why. Science is really important for lots of reasons (pupils 
can come up with some — technology, medicine, construction and so 
on). Consider if there are questions that science cannot answer; for 
example: How should we live? Does my mum love me? What is my 
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purpose in life? What is more important, truth or freedom? Who is better, 
Taylor Swift or One Direction? What is right and wrong? Why should I 
help someone who is in need? Is there life after death? Which questions 
do pupils have that can be answered by science, and which cannot? 
(This does not mean that religion can answer them completely either — 
but it can offer a way of thinking and responding.)  
Present a cardboard box with two slots cut into it as a ‘Question 
Machine’: one slot labelled ‘science’ and one slot labelled ‘religion’. Post 
their questions into the appropriate slots, explaining why.  
• Look at the unit question: Creation and science: conflicting or 
complementary? Open the Question Machine and look at the questions. 
Sort them on a large Venn diagram — science/religion — with an overlap.  
Get pupils to express their understanding in two ways: a) with a short 
written answer to the key question, with explanation, evidence and 
examples; b) a creative response, expressing their own views about the 
universe, Creation, a Creator, science, cosmology, evolution and so on. 

 
What would Jesus do? 
 

To know about a number 
of faiths/religions and be 
able to name specific acts 
of worship and 
celebrations linked to 
each 

● What would Jesus do? (WWJD?)  
● A Christian is a disciple or follower of Jesus. 
● Disciple means learner. 
● Christians want to copy Jesus’s way of life and ethics, but they 

need the help of the Holy Spirit to do so, and God’s forgiveness 
when they make mistakes. 

● The ‘good news’ is that Jesus offers a way to heal the damage 
done by human sin.  

● Christians see that Jesus’ teachings and example cut across 
expectations — the Sermon on the Mount is an example of this, 
where Jesus’ values favour serving the weak and vulnerable, not 
making people comfortable.  

● Christians believe that they should bring this good news to life in 
the world in different ways, within their church family, in their 
personal lives, with family, with their neighbours, in the local, 
national and global community. 

To ask questions to 
deepen overall 
understanding of different 
faiths and respect people 
of different faiths 

WWJD about prayer today? 
WWJD about ill health? 
WWJD to make a better world? 
Can enemies become friends? WWJD? 
Why be generous? WWJD? 

Key Assessment Oracy 
Outcome 

Role-play a new local Christian church’s plans. The purpose of the role 
play is to explore how Jesus’ good news can make a difference to life 
today and to the future.  
Put the pupils in groups of five. One pupil is in role as the minister, the 
other four are to be members of the church aged 20, 30, 40 and 50. 
Flesh out some roles for them.  
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They have four tasks: 1. To design a church building that reflects the 
teaching of Jesus about praying, worshipping and living for others. 2.To 
create a noticeboard for the church that shows their weekly activities, 
each of which must connect to something Jesus said or did. 3.To plan 
to spend their budget of £20,000 a year on some projects, deciding 
which ones to support and how much to spend on each of eight possible 
activities (related to their learning above). 4.To write a page to explain 
how their plans will show that their new church is following Jesus, using 
the Bible material they have studied. 
 • Evaluative questions: what would Jesus do for this task? What would 
he design, and why? Is it better to express faith through art and 
architecture, or charity and generosity? Present pupils with several 
ethical dilemmas: What range of actions might be right actions? Which 
might be Jesus’ response, and why? Which might be pupils’ response, 
and why? 

 
What does it mean if God is holy and loving? 
 

To know about a number 
of faiths/religions and be 
able to name specific 
acts of worship and 
celebrations linked to 
each 

● Christians believe God is omnipotent, omniscient and eternal, and 
that this means God is worth worshipping.  

● Christians believe God is holy (without sin) and loving. Christians 
have to balance ideas of God being angered by sin and injustice but 
also loving, forgiving, and full of grace.  

● Christians do not all agree about what God is like, but try to follow 
his path, as they see it in the Bible or through Church teaching.  

● Christians believe getting to know God is like getting to know a 
person rather than learning information.  

● Christians read the Bible as telling a story of the relationship 
between God and humanity. Humans generally fail to maintain this 
relationship, so God is often calling people back into friendship and 
relation with himself. 

To ask questions to 
deepen overall 
understanding of different 
faiths and respect people 
of different faiths 

What do Cathedrals or churches show about what Christians believe 
about God? 
What if God were just holy and only concerned with purity and justice? 
What if God were just loving? 
If there is a God, why might Christians argue it would be better for God 
to be holy or loving, or a balance of both?  

Key Assessment Oracy 
Outcome 

In pairs or groups: 
Ask pupils what their own guidelines for living would be. A version of 
‘Ten Commandments’ would work. They should show that they have 
reflected on the idea that tough rules for justice are balanced with 
forgiveness in Christian teaching, and include a short paragraph on 
what they think should happen if someone breaks the guidelines for 
living that they have just written, and why. Pupils should try to have 
some guidelines that relate to personal living, family, school and the 
wider community 
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What kind of King is Jesus? 
 

To know about a number 
of faiths/religions and be 
able to name specific acts 
of worship and 
celebrations linked to 
each 

● Jesus told many parables about the Kingdom of God. These 
suggest that God’s rule has begun, through the life, teaching and 
example of Jesus, and subsequently through the lives of Christians 
who live in obedience to God.  

● The Kingdom is compared to a feast where all are invited to join in. 
Not everyone chooses to do so.  

● Many Christians try to extend the Kingdom of God by challenging 
unjust social structures in their locality and in the world. 

● The Kingdom of God is where God rules in human hearts and minds, 
lives and communities. 

● Jesus told lots of stories that start with ‘The Kingdom of Heaven is 
like…’ Matthew 13:44 “The kingdom of Heaven is like treasure 
hidden in a field. A man found it, and he concealed it. Then in his joy 
he goes and sells all that he has and buys that field.” (Matthew 
13:44). 

●  Jesus put another parable before them. He said, 'The kingdom of 
Heaven is like a grain of mustard seed that a man took and sowed 
in his field. 32It is the smallest of all seeds, but it grows larger than 
all the garden plants and becomes a tree. The birds of the air can 
come and make nests in its branches.'” (Matthew 13:31-32) 

To ask questions to 
deepen overall 
understanding of different 
faiths and respect people 
of different faiths 

Do Christians think Jesus came to Earth to get people into Heaven, or 
to make the world more like Heaven? 

Key Assessment Oracy 
Outcome 

Devise a project for the local community that reflect the learning from 
this unit of work, or wider ideas about God’s Kingdom.  
Try these: • 1. Helping people in prison. 2. An arts and music project for 
the local community. 3. A way of helping children who are in trouble. 4. 
A series of worship events in the local woods. 5. Some special events 
for families to enjoy together. 6. A project to give refugees a better 
chance in life. 7. Raising funds to send aid for people in a part of the 
world stricken by a disaster. 8. A project to reduce racism. 9. A party for 
people in the local area from all religions. 10. Providing for children who 
haven’t got enough money to go on holiday.  
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What is it like to be a Buddhist? Can we all be enlightened? 
 

To know about a number of 
faiths/religions and be able 
to name specific acts of 
worship and celebrations 
linked to each 

● Buddhism started in India over 2,500 years ago.  
● Buddhists follow the teachings of a man called Siddhattha Gotama. 

He became known as the Buddha, which means 'enlightened'. 
● The main message of Buddhist teaching is that life involves 

suffering and Buddha found a way to end that suffering. 
● There are four noble truths: 

1. Life always involves suffering (dukkha). 
2. Suffering happens because people are greedy and not satisfied 

with what they have. 
3. Greed and selfishness can be overcome. 
4. The way to overcome them is to follow the Eightfold Path 

● Buddhists follow a set of important guidelines known as the Noble 
Eightfold Path, which helps them to avoid suffering. Basic needs 
(food, clothing and shelter) are met but extra comforts are not 
sought out. It is also known as living the Middle path. 
1) Right viewpoint (looking at life the right way and accepting the 

Buddha's teachings) 
2) Right values / thought (using the power of the mind in the right 

way and thinking about other people without being selfish) 
3) Right speech (making sure that your words are kind and helpful 

and not lying) 
4) Right actions (treating yourself and other people well and not 

doing anything that harms your body, like smoking) 
5) Right livelihood (having a job that does not harm other people) 
6) Right effort (doing good things and avoiding bad things) 
7) Right mindfulness (training the mind to see things in the right 

way) 
8) Right meditation (learning to concentrate and calm the mind by 

using meditation) 
● The Eightfold Path is represented by an eight spoke 

wheel.Buddhists follow the Eightfold Path in the hope of reaching 
Enlightenment, an understanding of why suffering happens and 
how it can be stopped. 

To ask questions to deepen 
overall understanding of 
different faiths and respect 
people of different faiths 

What is the opposite of selflessness? 
Why did the Monkey King sacrifice himself? 
How does the Eightfold Path compare to the Ten Commandments? 
What would a person without faith think of the Eightfold Path?  
Can we all be enlightened? 

Key Assessment Oracy 
Outcome 

Chn to discuss the question ‘Can we all be enlightened?’ using their 
knowledge of Buddhist beliefs. 
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What is it like to be a Humanist? 
 

To know about a number of 
faiths/religions and be able 
to name specific acts of 
worship and celebrations 
linked to each 

● Humanists do not believe in a god. Humanism is not a religion, it is 
a way of thinking and living. This is called a philosophy 

● They believe it is possible to live a good and fulfilling life without 
following a traditional religion. 

● Humanists value traits like reason and rely on science to explain the 
way things are. 

● Humanists believe that people have one life to live - there is no 
afterlife. As a result they focus on being happy and making the 
most of their life. They also believe they have a duty to support 
others. 

● Humanists do not have a regular place of worship. They do, 
however, hold talks, lectures and discussion groups all around the 
country. 

● Humanists also have ceremonies, celebrations or special 
occasions. Many Humanists hold naming ceremonies, non-religious 
weddings and funerals. 

● Their logo is the Happy Human  

To ask questions to deepen 
overall understanding of 
different faiths and respect 
people of different faiths 

What are the most valuable things in life? 
Are things important because of a particular faith? 
Do we hold values because our parents/friends/family do?   
Do we choose to behave in a particular way because of our faith? 
What values do the faiths and Humanism have in common with one 
another?  What are the differences? 

 
 
Music 
 
KS2 Year A 
 

Songs to Learn  Listen and Appraise Music 

Let Your Spirit Fly (RnB)  Colonel Bogey March by Kenneth Alford (Film)  
Consider Yourself from the musical ‘Oliver!’ (Musicals)  
Ain’t No Mountain High Enough by Marvin Gaye (Motown)  
You’re The First, The Last, My Everything by Barry White (Soul) 

Three Little Birds (Reggae)  Jamming by Bob Marley  
Small People by Ziggy Marley  
54-56 Was My Number by Toots and The Maytals  
Ram Goat Liver by Pluto Shervington  
Our Day Will Come by Amy Winehouse  
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The Dragon Song (Pop)  Birdsong – Chinese Folk Music  
Vaishnava Java – A Hindu Song  
A Turkish Traditional Tune Aitutaki  
Drum Dance from Polynesia  
Zebaidir Song from Sudan  

Bringing Us Together 
(Disco) 

Good Times by Nile Rodgers  
Ain’t Nobody by Chaka Khan  
We Are Family by Sister Sledge  
Ain’t No Stopping Us Now by McFadden and Whitehead  
Car Wash by Rose Royce 

Music History A  L’Homme Armé by Robert Morton (Early Music) 
Les Tricoteuses (The Knitters) from the Baroque era 
The Clock: II Andante by Franz Joseph Haydn (from the Classical era)  
Piano Concerto: Allegro Maestoso (Tempo Guisto) by Franz Liszt (from 
the Romantic era)  
Prelude à L’Apres-Midi D’Un Faune by Claude Debussy (20th Century) 
Music For Large And Small Ensembles (opening) by Kenny Wheeler 
(Contemporary Jazz) 

Musical Skills (practised 
throughout the year) 

Games, Challenges and Activities to: 
● find the pulse (in 2, 3 or 4 time) 
● copy back rhythms, including syncopation/off-beat 
● copy back one, two and three note riffs by ear and with notation 

(crotchets, pairs of quavers, groups of 4 semi-quavers, minims, 
semibreves, crotchet rest, minim rest, semibreve rest) 

● question and answer using one note, or two or three different 
notes 

● improvise using one, two or three notes 
● create simple melodies using up to 5 different notes and simple 

rhythms 
● recognise the connection between sound and symbol 

 
Learning musical notation (recognise, play and compose) between 1 
and 4 bars: 
The notes C, D, E, F, G, A, B + C on the treble stave 

Definitions to learn 
throughout KS2 
(KS1 terms in blue for 
revision and use) 

Pulse – the regular heartbeat of the music; its steady beat.  
Rhythm – long and short sounds or patterns that happen over the pulse.  
Pitch – high and low sounds.  
Tempo – the speed of the music; fast or slow or in-between.  
Dynamics – how loud or quiet the music is 
Melody: Another name for tune 
Improvise: To make up a tune and play it on the spot.  
Composing: Creating and developing musical ideas and ‘fixing’ them 
Performing: Singing and playing instruments for others to hear. 
Groove: The rhythmic part of the music that makes you want to move 
and dance. 
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Structure/form/shape:How the sections (verses and choruses etc.) of a 
song are ordered to make the whole piece.  
Texture: – layers of sound. Layers of sound working together make 
music very interesting to listen to 
Timbre: the quality and character of the sound of the instruments used: 
All instruments, including voices, have a certain sound quality e.g. the 
trumpet has a very different sound quality to the violin. 
Chord: More than one note played at the same time.  
Harmony: Different notes sung or played at the same time to produce 
chords. 
Unison: Everyone plays or sings the same music at the same time.  
Notation: Ways to visually represent music (the link between sound and 
symbol). 
Phrase: A musical sentence 
Ostinato: A short repeated rhythmic or melodic pattern.  
Riff: A short repeated phrase, often played on a lead instrument such as 
guitar, piano or saxophone 
Syncopation: Music with lots of rhythmic variety, often quite difficult. 
The strong beats occur in unexpected places.  

Other vocabulary to be 
familiar with 

Intro/introduction, verse, chorus, bass, drums, guitar, keyboard, 
synthesizer, hook, electric guitar, organ, backing vocals, riff, melody, 
Reggae, pentatonic scale, imagination, Disco.  

 
Design and Technology 
World War One Cooking 

● understand and apply the principles of a healthy and varied diet 

● prepare and cook a variety of predominantly savoury dishes using a range of cooking 

techniques 

● understand seasonality, and know where and how a variety of ingredients are grown, reared, 

caught and processed. 

 

Detail on further unit to follow. 

 

Personal, Social, Health and Economic Education (PSHE) 
Mental Wellbeing 
 

● that mental wellbeing is a normal part of daily life, in the same way as physical health 

● the benefits of physical exercise, time outdoors on mental wellbeing and happiness 
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● simple self-care techniques, including the importance of rest, time spent with friends 

and family and the benefits of hobbies and interests 

● where and how to seek support (including recognising the triggers for seeking support), 

including whom in school they should speak to if they are worried about their own or 

someone else’s mental wellbeing or ability to control their emotions (including issues arising 

online) 

● it is common for people to experience mental ill health. For many people who do, the 

problems can be resolved if the right support is made available, especially if accessed early 

enough 

● that there is a normal range of emotions (e.g. happiness, sadness, anger, fear, surprise, 

nervousness) and scale of emotions that all humans experience in relation to different 

experiences and situations 

● how to recognise and talk about their emotions, including having a varied vocabulary of 

words to use when talking about their own and others’ feelings 

● how to judge whether what they are feeling and how they are behaving is appropriate and 

proportionate 

● where and how to seek support (including recognising the triggers for seeking support), 

including whom in school they should speak to if they are worried about their own or 

someone else’s mental wellbeing or ability to control their emotions (including issues arising 

online) 

 
Respectful Relationships 
 

● the importance of respecting others, even when they are very different from them (for 

example, physically, in character, personality or backgrounds), or make different choices or 

have different preferences or beliefs 

● practical steps they can take in a range of different contexts to improve or support 

respectful relationships 

● the conventions of courtesy and manners 

● the importance of self-respect and how this links to their own happiness 

● that in school and in wider society they can expect to be treated with respect by others, and 

that in turn they should show due respect to others, including those in positions of authority 

● about different types of bullying (including cyberbullying), the impact of bullying, 

responsibilities of bystanders (primarily reporting bullying to an adult) and how to get help 

● what a stereotype is, and how stereotypes can be unfair, negative or destructive 
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● the importance of permission-seeking and giving in relationships with friends, peers 

and adults 

● that bullying (including cyberbullying) has a negative and often lasting impact on mental 

wellbeing 

● isolation and loneliness can affect children and that it is very important for children to 

discuss their feelings with an adult and seek support 

 
Caring Friendships 
 

● how important friendships are in making us feel happy and secure, and how people choose 

and make friends 

● the characteristics of friendships, including mutual respect, truthfulness, trustworthiness, 

loyalty, kindness, generosity, trust, sharing interests and experiences and support with 

problems and difficulties 

● that healthy friendships are positive and welcoming towards others, and do not make others 

feel lonely or excluded 

● that most friendships have ups and downs, and that these can often be worked through so 

that the friendship is repaired or even strengthened, and that resorting to violence is never 

right 

● how to recognise who to trust and who not to trust, how to judge when a friendship is 

making them feel unhappy or uncomfortable, managing conflict, how to manage these 

situations and how to seek help or advice from others, if needed 

 
Internet Safety and Harms 
 

● that for most people the internet is an integral part of life and has many benefits 

● about the benefits of rationing time spent online, the risks of excessive time spent on 

electronic devices and the impact of positive and negative content online on their own and 

others’ mental and physical wellbeing 

● how to consider the effect of their online actions on others and know how to recognise and 

display respectful behaviour online and the importance of keeping personal information 

private 

● why social media, some computer games and online gaming, for example, are age restricted 

● that the internet can also be a negative place where online abuse, trolling, bullying and 

harassment can take place, which can have a negative impact on mental health 
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● how to be a discerning consumer of information online including understanding that 

information, including that from search engines, is ranked, selected and targeted 

● where and how to report concerns and get support with issues online 

 

Online Relationships 
 

● that people sometimes behave differently online, including by pretending to be someone 

they are not 

● that the same principles apply to online relationships as to face-to-face relationships, 

including the importance of respect for others online including when we are anonymous 

● the rules and principles for keeping safe online, how to recognise risks, harmful content and 

contact, and how to report them 

● how to critically consider their online friendships and sources of information including 

awareness of the risks associated with people they have never met 

● how information and data is shared and used online 

 

Basic First Aid 
 

● concepts of basic first-aid, for example dealing with common injuries, including head injuries 

(Wellbeing Week) 

● how to make a clear and efficient call to emergency services if necessary 

 

Health and Prevention 
 

● how to recognise early signs of physical illness, such as weight loss, or unexplained changes 

to the body 

● the importance of sufficient good quality sleep for good health and that a lack of sleep can 

affect weight, mood and ability to learn (children aged 3 to 5 need 10 to 13 hours; children 

aged 6 to 12 need 9 to 12 hours; young people aged 13 to 18 need 8 to 10 hours) 

● how and when to seek support including which adults to speak to in school if they are 

worried about their health 

● about personal hygiene and germs including bacteria, viruses, how they are spread and 

treated, and the importance of handwashing 

● the facts and science relating to allergies, immunisation and vaccination 
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Families and People who Care for Me 
 

● the importance of respecting others, even when they are very different from them (for 

example, physically, in character, personality or backgrounds), or make different choices or 

have different preferences or beliefs 

● that families are important for children growing up because they can give love, security and 

stability 

● the characteristics of healthy family life, commitment to each other, including in times of 

difficulty, protection and care for children and other family members, the importance of 

spending time together and sharing each other’s lives 

● that others’ families, either in school or in the wider world, sometimes look different from 

their family, but that they should respect those differences and know that other children’s 

families are also characterised by love and care 

● that stable, caring relationships, which may be of different types, are at the heart of happy 

families, and are important for children’s security as they grow up 

● that marriage represents a formal and legally recognised commitment of two people to each 

other which is intended to be lifelong 

● how to recognise if family relationships are making them feel unhappy or unsafe, and how to 

seek help or advice from others if needed 

Year 3/4 (Foxes): Growing Up 

● Detail to follow 

Year 5/6 (Owls and Hedgehogs): Changing Adolescent Body 
 

● key facts about puberty and the changing adolescent body, particularly from age 9 through 

to age 11, including physical and emotional changes 

● about menstrual wellbeing including the key facts about the menstrual cycle 

● Additional objectives from Sex and Relationships to follow 

Computing 
 
 

Y3  Understand that computers 
accept inputs and produce 
outputs and give examples. 
 

Create programs to 
accomplish specific goals: 
 

Pupils are confident and 
creative users of technology. 
They are beginning to make 
informed choices about the 
appropriateness of digital 
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Understand how computers 
can be linked to form a local 
network. 
 
Be aware of some of the uses 
of the internet and describe 
when they are, and are not, 
using online technologies. 

- using an increasing range 
of digital devices and 
applications.   

- exploring and 
understanding the impact 
of changing instructions. 

- using sequence and 
repetition  

- decomposing problems 
both on and off screen 

 
using the principles of logical 
reasoning in order to resolve 
problems. 

content they access and 
create, using an increasing 
range of digital resources and 
devices 
 
Pupils identify, collect and 
manipulate different types of 
data (e.g. numerical data from 
science experiments, words, 
still and moving images etc.) 
which they present as 
information, showing a greater 
awareness of purpose and 
audience.  
 
Pupils become more 
discerning in their choice of 
search technology to 
accomplish specific goals. 
They understand the need for 
efficiency when conducting 
searches, choosing keywords 
carefully. 

Y4  Understand the role of web 
browser when viewing web 
pages and explain how to find 
web pages. 
Understand the difference 
between the internet and the 
world wide web. 
Recognise and describe some 
of the services offered by the 
internet, especially those used 
for communication and 
collaboration. 

Create and debug programs.  
- use sequence and 

repetition. 
- refine algorithms to 

improve efficiency 
- control or simulate 

physical systems 
 
Begin to explore and notice 
the similarities and 
differences between 
programming languages and 
use this knowledge to help 
them create and debug 
programs efficiently. 

Pupils are confident and 
creative users of technology. 
They are beginning to make 
informed choices about the 
appropriateness of digital 
content they access and 
create, using an increasing 
range of digital resources and 
devices 
 
Pupils identify, collect and 
manipulate different types of 
data (e.g. numerical data from 
science experiments, words, 
still and moving images etc.) 
which they present as 
information, showing a greater 
awareness of purpose and 
audience.  
 
Pupils become more 
discerning in their choice of 
search technology to 
accomplish specific goals. 
They understand the need for 
efficiency when conducting 
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searches, choosing keywords 
carefully. 

Y5  Understand how computer 
networks work and know that 
the internet is a collection of 
computers linked together. 
 
Deepen understanding of 
differences between the 
internet and the world wide 
web and understand that the 
web is just one of the services 
offered by the internet ( as 
well as e.g. email and VoIP 
services) 

Create, deconstruct and refine 
programs to accomplish 
specific goals.   
- improve efficiency 
- use selection within 

programs 
- use a range of simple 

inputs and outputs to 
control or simulate 
physical systems. 

 
Use logical reasoning to 
explain how some algorithms 
work and to detect and correct 
errors in programs.   
They independently employ 
strategies to solve problems. 

Pupils are confident, capable 
and creative users of 
technology, selecting and 
making effective use of digital 
resources and devices for 
purpose and effect. They 
create programs, systems and 
digital content, thinking 
carefully about aesthetics, 
functionality and impact on 
the user. 
 
They identify, collect and 
analyse different types of data 
(e.g. Numerical, words, 
images, video etc.) which they 
manipulate and re-present as 
information for a variety of 
audiences and purposes. 
 
Pupils are discerning in 
evaluating digital content. 
They use search technologies 
effectively to respond to 
enquiries and support their 
learning. 

Y6  Begin to understand how data 
travels across networks in 
packets and how these can be 
broken up and reconstructed. 
 
Appreciate how search results 
are ranked, including an 
understanding of the role of 
‘relevance’ and ‘importance’ in 
finding and presenting results. 
 

Deconstruct, improve and 
create programs including: 
- using selection and 

working with variables. 
- using the principles of 

logical reasoning 
- challenging themselves by 

making simple programs 
increasingly complex and 
employ a variety of 
strategies to solve 
problems. 

 
Explain why they have 
structured algorithms as they 
have and describe the effect 
this has on a program. 

Pupils are confident, capable 
and creative users of 
technology, selecting and 
making effective use of digital 
resources and devices for 
purpose and effect. They 
create programs, systems and 
digital content, thinking 
carefully about aesthetics, 
functionality and impact on 
the user. 
 
Identify, collect and analyse 
different types of data (e.g. 
Numerical, words, images, 
video etc.) which they 
manipulate and re-present as 
information for a variety of 
audiences and purposes. 
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Pupils are discerning in 
evaluating digital content. 
They use search technologies 
effectively to respond to 
enquiries and support their 
learning. 

 

 


